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Outline of Together Trust Therapy Provision

Therapy input is provided by Together Trust (www.togethertrust.org.uk) and is
delivered by experienced Speech & Language (SalLT) and Occupational Therapy
(OT) clinicians, working within school for one and two days, respectively. Both
therapists are members of relevant professional bodies — Royal College of Speech &
Language Therapy/Occupational Therapy, and are registered members of the Health
and Care Professions Council (HCPC).

Speech & Language therapy provides Universal Support for a communication friendly
environment, including strategies to enhance understanding of language and advice
on differentiating communication to support curriculum, learning and social needs.

Occupational therapy provides Universal Support for sensory friendly environments,
including strategies to support regulation and engagement (e.g. school wide class-
based sensory circuits; and provision of relevant sensory aids) and opportunities /
activities to increase functional skill development and promote independence in
activities of daily living.

Working as a multi-disciplinary team, therapists also provide support at a targeted
level including group intervention sessions, and specific staff training / coaching and
modelling within the classroom environment.

Ongoing environmental audits are completed by therapists to support consistency of
approaches across school and college.

Therapy Service Plan

Therapy is provided across three key areas:
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Year 7 Assessment & Observations (for identified learners):

Working in collaboration with the pastoral manager and in licison with the ‘Pathways’
process, learners are identified who may require SalLT / OT assessment and / or advice
to support their engagement and access to learning. The typical therapy process
includes:

e Class based observations

e Standardised Assessment (if applicable)

e Discussion with relevant professionals

¢ Individual strategies compiled to inform ‘Learner Profile’ (see Appendix 1. for
example)

e Environmental support provided e.g. relevant visuals, and any sensory or
functional aids prescribed

e Written report (if required)

¢ Evidence based programmes devised to support intervention, suggested

5s Classes Monitoring & Intervention:

Ongoing support is provided for learners within the 5’s classes to ensure that strategies
remain in place throughout their time in school, and to review / update information
or strategies as required. Intervention within the 5s classes includes:

e Provision of therapeutic packs & resources e.g. sensory calming kits; class
sensory circuit kits; attention autism kits; visual support packs

e Group based SPOT (Speech & OT) programme carried out within an identified
class each term (see Appendix 2 for therapy information sheet example)

e Therapy targets provided for Individual Education Plans (IEPs) for all learners
within each 5s class. SalT and OT targets are determined by class based
observation and assessment, and targets or areas of focus are then provided
for class staff to implement & record

e Specific class-based coaching / modelling is provided to support
understanding and awareness of strategies

e Workshop based training is also offered

Parent / Carer Support & Engagement:

Therapists are available via pastoral managers and parent group sessions to provide
information and advice, where required. Throughout the year therapists provide
focussed information sessions for parents & carers at key times e.g. preparing for
Christmas, and Y7 transitions. Additional therapy information to support parents &
carers is also available via the school website.
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Monitoring of Therapy Provision:
Therapy provision is monitored throughout the year using a range of tools:

e Therapy monitoring sheets are completed following any audits undertaken,
and information / recommendations are shared with the senior leadership
team. Continual audits ensure ongoing review of any changes / progress e.9.
environmental class templates / layouts; visual displays & access to visual
timelines etc (see Appendix 3 for example)

¢ FORMSs Questionnaires are shared with class staff to recruit information about
impact of therapy groups, and learner progress as a result of strategies outlined
on learner profiles

e Learner feedback is collected (where appropriate) to capture the ‘learner
voice' utilising a standardised therapy feedback form and an adapted Talking
Mats version, where required

e Parent / carer feedback is captured following attendance at parent / carer
group, this information is also utilised to tailor future sessions
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Appendices

Appendix 1: Example Learner Profile

Sensory

. Provide access to quiet spaces with reduced noise &
visualinput throughout the day

. Ensure regular movement in addition fo engagingin
acfivities in a mmnge of positions fo increass sensory
feedback, support regulaficn & prevent fatigus

. Use sequence sirips fo support ndependencs in ac-
fivities of daily living £.g. handwashing & toilefing

. Provide multi sensory activities to promote witing
skills and lefter formation rather than with writing tocks
only

. Grade nsfructions & activities info single steps to sup-
port initiation & mastery of each sep

. Develop his fine motor skils e.g. threading, cutfing,
sticking, tearing, manipulafing different objects etc

Learner

Aspirafion

To be a foctballer

Behaviours | display

X canbecome upsetif heis bored/  un-
der stimulated—he needs to be en
gaoged and involved in activifies.

Behaviowrs Strategies

Ensure that X is engaged in regular bursts of mullti
-sensory activity that is interssting & stimulai-
ing fo him

Always communicate changes fo staffing

Communication

. X hasdifficulty with some of his speech sounds,
which can make his speech difficult fo undserstand

. % uses short, simple senfences to communicate,
and can speak both Kurdish and English.

. X canuse his languags for o ranges of functions—to
greet, fo comment, fo request.

. Support the development of X's language by using
core vocobulary boards throughout lessons/
lunchtime/ snack-fime

. Keep insfructions short and simple jone key
instruction af a fime), and support with visuakwith
new or unfamiliar fasks

. Give X lots of opportunities to access motivating
acfivities fo develop his affention e.g. regular
access to the Aftention Aufism Program

Likes
Singing & listening to Kurdish music

Playing football & supperting Barcelona FC
Playing foctballwith his brother

Counting fo 1000 Kurdish

Naming Colours

Learming—Arin i inguisifive & likes having
opporfunifies fo explore

Dislikes
Unsiructured fime, lack of sfimulafion
Play doh

Teo much noke

Support

Support with writing / mark marking dus fo physi-
cal difficulties

X needs foknow what s happening throughout
his day, and when his anxiety levels are height-
ened he may repeatedly ok —refer fo class vis-
ual fimefable so he can seewhat s happening
and inwhat order.

Use guick paced acfiviies in shorf bursts with
clear direcficn e.g. “find the...” "where s the...”
“what colouris the...”

Arin should be upported freguirsd fowak for
any long pericd of fime; can be prone to falls
May reguirs support with dressing, foilsfing &
eafing

X singuisifive & should be provided with regular
opporfunifies fo explors and engags in new sx-
periences & play based leaming cpporunities
Use lots of repetition fo reinforce and embed X7s
lzaming, sspecially new concepfs

Provide access to 1:1work and small group work

.
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Appendix 2: Example Therapy Group Information Sheet

Therapy Group Information sheet
To: 5LT, Pastoral, identified class feachers

Mame of student's: identified 5 classes.

Therapist. Michele Davies, Alexa Vilcock

CLASSIGROUP: | DAYISESSION: | LESSON: FREQUENCY: DURATION:
TS5and 85 Wednesdays Therapist led: Weekly 30-45 minz
SP.OT

Intervention type: Therapist Led group: SP-OT
Date from'to: Jan — Feb half term

BRIEF DESCRIPTION OF THERAPY:

The above students will access a weekly therapy session fargefing the development of
sensory processing skills and the development and exdension of attention,
communication and social interaction skillz. Throughout the sessions they will share a
range of sensory activities (including sensory motor-based activities) that will enable
them to develop their ability to build and sustain attenfion and encourage them to
spontaneocusly use their communication fo comment, reject and reguest.

Expected Outcomes:

Throughout the sessions students will; -

Develop their ability to focus their attention on an adult led agenda

Leamn to share attenticn with their peer group

Develop their ability to sustain their aftention for increasing lengths of time
Develop motor skills, co-ordination, and moter planning|

Engage in multi-zensory expenences that will support sensory regulation
Gain additicnal opporiunities for individual communication, and engage with
appropriate level of arousal

The session will alzo help to develop skills in:
=  Turn taking
» Spontaneous interaction
= Expressive language {verbal language and use of AAC including use of
communication boards’ books) and extending language functions e.qg.,
commenting, requesting, rejecting.
» General play and iniiation of play with new objects

Progress will be documented in individual therapy notes, and, if appropriate, will inform
IEP targets.
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Appendix 3: Example Therapy Monitoring Sheet

ronitoring Record

FooLs:

Therapy audit of 5's closses / sensory classas camied out 1o review SaLT & OT environmental strategies 4
general ChOssroom Ky outs.

Findings:

Strategies in pkace & emvironmental lgyouts vaned from class to class oocording 1o leamer neseds:

+ Cleor activity spaces created L sersory motor area well defined, and purcoseful.

= Individual waorkstations set up effectively L well utiised — enhance by adding individual seguence
strips 1o the scresrs

+ Calming comer § quiet comer in situ with & fiesiole in size with stacking mats

+ Individual schedules and now & next being used appropriately, along with commumication Dooks -
a cleor area to store FECE books / iPads wil erhiance the area.

+ The visudl fimetable is clear & obwious; confinue supporting leamerns 1o remove symbols as activities
finish fwhole class fimetacle L individual timeines|

Judgements:

Recent changes 1o class groups & olass locations have made it difficult to estabiisn clear zones f sections
[ spaces within some classes — environmental changes wil support the implementation of lizamer
strotegies.

Foundation strategies are embeddad across the 57 classes.

Recommendations:

- Class staff to remain mindful of general viseal clutter £ the impoct this can have.

- Cleaor, designated areas inclasses e.g., sensery motor areaq, quiet / cam area, focussed
workstations ets to be maintained & appropriate for use ot all times

- Class shaff to report any reguirernents of visuagl 21c fo the TA team leads to ensure that itemns are
replaced / provided winen reguired

- Class IEP: to be displayed in class — TBC location [OT, 3017 & DH|

- Additional therapy fraining sassions within individual closs teams would be an impastiul way of
snaring targeted information for shaff & leamers

- ‘Theropy Suppaort” TEAM set up to ensure collaborafion between therapists & appointed TA feam
leods

- Theropy team leads L their teams fo support in creating, distiouting & mantaining relewvant visuas
L cersory supports in each class

- Resources fo support TEACCH station use to be agreed L ordersd [3oLT)

- Leamers removing symibols as activites finsh (whole class fimetabie L indivigual fimeines] reguines
continued support

Signed - Monitor: Alexa Wilcock [OT) & Michele Davies (2alT)

Date: 2023
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