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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 

2021 to 2022 academic year) funding to help improve the attainment of our 

disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the effect that last year’s spending of pupil premium had within our 

school.  

School overview 

Detail Data 

School name Oakfield High School and College 

Number of pupils in school  274 

Proportion (%) of pupil premium eligible pupils 43% 

Academic year 2021-2022 

Date this statement was published December 21  

Date on which it will be reviewed July 22  

Statement authorised by Sue Allen - HOS 

Pupil premium lead Rebecca Roberts - AHT 

Governor / Trustee lead L. Peachey 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £119,800 

Recovery premium funding allocation this academic year £29,580  

Pupil premium funding carried forward from previous 

years (enter £0 if not applicable) 

£58,152 

Total budget for this academic year 

If your school is an academy in a trust that pools this 

funding, state the amount available to your school this 

academic year 

£207,532 
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Part A: Pupil premium strategy plan 

Statement of intent 

The aim of the Pupil Premium funding is to support narrowing the gap between 

disadvantaged learners, and their non-disadvantaged peers. The plan addresses the 

additional challenges which are potentially faced by disadvantaged young people, and 

how this has an impact on their learning, both academically, socially and emotionally.  

School leaders in school assess disadvantaged learner need, and deploy funding which is 

then used to improve learner progress in all aspects of their school journey. At the heart of our 

Pupil Premium strategy is highly effective, quality first teaching. Oakfield uses funding in three 

specific areas, which include teaching and learning, targeted support identified through 

robust diagnostic and summative assessment, and wider school approaches which consider 

the social, emotional, and cultural capital needs of the disadvantaged learners at Oakfield.  

The Pupil Premium strategy, gives learners a range of experiences which will support them in 

adult life. For example, supporting disadvantaged learners to develop the skills they need to 

contribute meaningfully to the community, live an independent life, develop social skills and 

continue to ensure that high-quality work experience, careers guidance and guidance post 

16 is available. 

Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 

number 

Detail of challenge  

1 Learner’s low literacy levels, BPVS scores below expected for chronological age.  

2 Learner’s numeracy levels on entry are lower based on chronological age.  

3 Learner’s social, emotional development impacts progress and self-esteem. 

4 Learner do not have access to enrichment activities.  

5 Learners are unable to travel independently.  
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy 

plan, and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Increased levels of literacy progress from starting 

points 

• Comprehension ages 

• Spelling ages 

• CAT4 tests 

• Progress data 

• Reading ages 

• BPVS scores 

Pupil premium and non-pupil premium learners have 

outstanding achievement.  

Results and Progress Data 

Pupil premium learners make exceptional progress in line 

with Oakfield expectations. 

Increased levels of numeracy progress from starting 

points 

• Progress data 

• Numeracy assessments 

• MALT assessments 

Pupil premium and non-pupil premium learners have 

outstanding achievement.   

Results and Progress Data 

Pupil premium learners make exceptional progress in line 

with Oakfield expectations. 

Identified learners complete tailored pathway to 

success programmes 

 

• Boxall Profiles 

• IPN data 

IPN, Boxhall and SDQ impact data shows positive 

response and outcome. 

Pass survey indicates learners have a positive perception 

of themselves and their learning. 

To provide cultural experiences to learners who 

might not be able to access these. 

To provide structured social activities to enhance 

learners’ skills. 

 

• Learner voice 

• Learning walks 

Pupil premium learners feel they have a purpose, are 

prepared for learning and are motivated to learn.  

(Learner voice survey, PASS survey and evaluations of 

activities) 

 

To provide opportunities for independent travel 

training 

• Learner voice 

• Parent voice 

Pupil premium learners develop independent travel skills. 

Learners will be signed off to travel independently to and 

from school/college and in the community. 

To provide additional quality CEIAG provision 

Provide activities which develop resilience and 

aspirations 

• Destinations data 

• Learner voice 

• Parent voice 

Learners are provided with outstanding CEIAG provision 

which supports them into adulthood and beyond 

(Learner voice / parent feedback) 

PP learners feel they have a purpose, are prepared for 

learning and are motivated to learn. 

To provide high quality CPD to staff team so that the 

quality of teaching and learning continues to excel 

and so that practice is evidence informed.  

The staff team will have a range of strategies to support 

learning and promote progress. 
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Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £37,000 

Activity Evidence that supports this approach Challenge 

number(s) 

addressed 

To improve literacy 

progress;  

 

• By promoting 

and further 

embedding 

Reading for 

Pleasure during 

‘Start Well, Feel 

Well’ time and 

the Words for All 

initiative 

through 

challenging 

teacher texts, 

and personal 

reading. Start 

Well Feel Well is 

a form time 

initiative aimed 

at supporting 

learners to 

develop 

reading, 

spelling, 

comprehension 

skills, including 

vocabulary.  

• By continuing to 

promote 

Reading for 

Pleasure 

through book 

reward 

initiative. 

 

Consolidation of skills / knowledge (mastery learning) (Talk 

for writing) Team working (Collaborative learning) Learning 

to learn, resilience, growth mindsets (Metacognition and 

self-regulation). 

 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit 
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Improved numeracy 

progress; 

 

• Promote and 

further embed 

mathematical 

recall and 

retention using 

‘Entry’ mental 

math tasks in all 

Learning to learn, resilience, growth mindsets 

(Metacognition, self-regulation and spaced learning) 

 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit 
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
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maths lessons 

through school. 

 

Improved social and 

emotional wellbeing of 

learners; 
 

Access to enrichment 

activities; 

 

• A soft skills audit 

will be carried 

out across the 

curriculum 

using ImpactEd. 

Learner’s soft 

skills will be 

assessed and 

tracked.  

• Educational 

visits are 

currently being 

mapped for all 

curriculum 

areas.  

• Educational 

visits will give 

learners access 

to a range of 

enrichment 

and cultural 

activities.  

• Club times in 

school will 

provide learners 

the opportunity 

to improve their 

social skills, and 

taking part in a 

range of 

enjoyable 

activities during 

club time will 

improve 

learner’s 

emotional 

wellbeing.   

 

Consolidation of skills / knowledge (mastery learning) Team 

working (Collaborative learning) Social and emotional 

learning PASS survey Boxall profile. 

 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit 

 

3,4 

 

Targeted academic support (for example, tutoring, one-to-one 

support structured interventions)  

Budgeted cost: £128,766 

Activity Evidence that supports this approach Challenge 

number(s) 

addressed 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
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Improved access to 

technology;  

• Provide all 

learners in year 

7 and 8 with 

device, as part 

of the 1:1 

device strategy 

which they can 

use both in 

school and at 

home to 

access their 

learning 

digitally.  

 

Learning to learn, resilience, growth mindsets 

(Metacognition and self-regulation) 

 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit 

 

1,2,3,4 

Improved literacy 

progress; 

• Purchase and 

embed 

Dyslexia Gold 

for all learners 

who require this 

intervention.  

• Develop a 

sustainable 

system to 

provide 

opportunities 

for this during 

the school day.  

• Deliver 

targeted group 

and individual 

intervention for 

all 

disadvantaged 

learners as part 

of the 

Pathways to 

Success offer.  

• Deliver literacy 

intervention in 

the classroom 

to model 

effective 

strategies to 

specialist and 

non-specialist 

staff.  

 

Learning to learn, resilience, growth mindsets 

(Metacognition and self-regulation) 

 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit 
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Improved numeracy 

progress; 

• Deliver 

targeted group 

and individual 

intervention for 

all 

disadvantaged 

learners as part 

of the 

Learning to learn, resilience, growth mindsets 

(Metacognition and self-regulation) 

 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit 
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
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Pathways to 

Success offer.  

• Deliver 

numeracy 

intervention in 

the classroom 

to model 

effective 

strategies to 

specialist and 

non-specialist 

staff. 

 

Improved Social skills, 

emotional wellbeing 

and mental health; 

• Deliver 

targeted 

nurture group 

and individual 

intervention for 

disadvantaged 

learners as part 

of the 

Pathways to 

Success offer.  

• Deliver 

intervention in 

the classroom 

to model 

effective 

strategies to 

the staff team.  

One to one tuition Learning to learn, resilience, growth 

mindsets (Metacognition and self-regulation) 

 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit 
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Wider strategies  

Budgeted cost: £63,261 

Activity Evidence that supports this approach Challenge 

number(s) 

addressed 

Develop the ability of 

PP learners to travel 

independently; 

• Learners take 

part in Initial 

Travel Training. 

Learners are 

assessed and if 

successful 

learners are 

signed off to 

travel 

independently 

to and from 

school and 

college, and 

Independent travel training Learning to learn, resilience, 

growth mindsets (Metacognition and self-regulation) 

Differentiated teaching and learning (Individualised 

instruction).  

 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit 
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
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within the 

community.  

Learners are provided 

with outstanding 

CEIAG. 

• Learners en-

gage with a 

range of CEIAG 

opportunities, 

including 

themed days 

and weeks, op-

portunities to 

visit employers, 

and try different 

job roles. Learn-

ers have en-

counters with 

employees dur-

ing theme 

weeks and 

dropdown 

days.  

• Where appro-

priate learners 

have access to 

a vocational 

curriculum and 

have access to 

independent 

careers advice.  

• Learners in Year 

11 take part in 

an educational 

visit to a univer-

sity. 

Aspiration interventions  

Parental involvement 
4 

To provide cultural 

experiences to 

learners who might not 

be able to access 

these; 

• Learners access 

cultural 

experiences as 

part of their 

learning 

journey, and 

curriculum 

map, including 

themed days, 

themed weeks, 

and 

educational 

visits.  

• Learners have 

access to 

cultural 

experiences 

including, 

activity weeks, 

residentials and 

end of Key 

stage 

celebrations.  

Outdoor adventure learning, physical activity, mastery.  

 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit 

 

3,4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
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• Magazines and 

newspaper 

subscriptions.  

To provide structured 

social activities to 

enhance learners 

social and interaction 

skills; 

• Learners have 

the opportunity 

to access after 

school clubs. 

• Breakfast club 

gives learners 

the opportunity 

to socialise in a 

nurturing envi-

ronment.  

• Fun Box Jo ses-

sions promote 

interaction and 

communica-

tion skills. 

• End of year 9 

team building 

residential visit.   

• KS3 Overnight 

visit.  

 

One to one tuition Learning to learn, resilience, growth 

mindsets (Metacognition and self-regulation) 

 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit 

 

3,4 

To provide strategies 

to support and ensure 

accessibility to 

learning; 

• Learners have 

access to OT 

as part of their 

curriculum 

offer. Learners 

will be 

supported 

through 

assessments, 

interventions 

and 

equipment 

used to 

support 

learning. 

Learning to learn, resilience, growth mindsets 

(Metacognition and self-regulation) 

 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit 

 

1,2,3,4,5  

 

Total budgeted cost: £207,532  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
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Part B: Review of outcomes in the previous academic 

year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Improved Literacy; 

 

There is no significant difference in progress for pupil premium and non-pupil premium learners. 

85% of Pupil Premium learners are on track in English.  

 

An Oakfield book token system has been launched giving learners ownership of their reading, 

and to promote a love of reading. Oakfield have continued with the badge and book system in 

lockdown and have sent reading book home in the post. 76% of learners have received a book 

and badge this academic year.  

 

As part of the initial stages of Start Well Feel Well launch, form teachers have been reading 

challenging, and complex reading books to learners, in addition to a sensory circuit for some 

learners. Learner voice indicates that; reading in form “helps to make me feel calm and relaxed 

and makes me feel happy.” “The book really exciting, miss makes us feel calm and relaxed and 

ready for the day” 100% of Forms in Y7, 8 and 9 are actively engaging in Start Well Feel Well in 

form time. With the exception of 9.1 who are part of the Words for All reading initiative and are a 

control group.  

 

In year 7 on average learners made 12 months progress with their spelling. 
   

In year 8, pupil premium learners made on average 3 months progress with their spelling, 8 

months with reading, 5 months with comprehension and 6 months progress with BPVS.  

 

Learners in year 8 are accessing Dyslexia Gold. Data indicates that all learners who have 

engaged with the programme have made progress. 

 

As part of the Words for All whole school initiative in school, a randomised group of learners all 

have different starting points identified as Pupil Premium, children looked after, receivers of free 

school meals are engaging in the research project Words for All. A range of methods are being 

used to assess learner progress and individual learner need including the NGRT as a baseline 

assessment.  

 

A range of qualitative methods are being used to assess learner engagement in the intervention. 

SDQ is also be used to assess the efficacy of the intervention. 

 

Learners have a range of complex learning needs including Autism and ADHD. The percentage 

of boys 76% to girls 24% is high which was expected due to the high ratio of boys to girls in school. 

22% of the cohort have the primary need of ASD, 20% SEMH, 20% C&I, 17% MLD, 19% SLD, 1% 

PMLD, 5% other disability, 2% physical, 1% hearing impairment, 1 visual impairment, 1% medical 

needs, and 1% of the cohort is no longer on school roll. 

 

Learners within the treatment group, are working within their year group bubble. A HLTA has been 

assigned to each year group, and therefore groups have been differentiated based on learner 

need. Learners are being withdrawn from non-core subjects to do a 30-minute intervention, once 

per week. Some groups are having a longer intervention, and others are having multiple 

interventions through the week.  
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Learner voice indicated that; “War Horse is kind of emotional, the story explains things about the 

war WW1” “its relaxing”, “I like stories about the war”.  

The research being explored is Just Reading and Reading for Pleasure. Staff have received 

instruction on how to read the text, focusing on fluency of reading, rather than over analysing 

the text, impacting on comprehension. 

Improved numeracy; 

There is no significant difference in maths progress for pupil premium and non-pupil premium 

learners. 88% of Pupil Premium are on track in Maths.  

 

Key staff across bubbles have taken part in Lab Classrooms. This programme supported teachers 

to learn from research about which pedagogies are ‘two for one’ – i.e. approaches which 

develop academic knowledge as well as wider skills and qualities within the classroom. The 

teachers involved are used an action research framework to plan, trial and evaluate the impact 

of the approach in their classroom. Examples of the projects include mathematical entry tasks, 

including times tables and how they can be applied to other areas of maths. All learners who 

engaged with the Lab Classroom maths initiative made progress as part of the TTS Rockstar’s 

timetables research project.  

 

There is no significant difference in progress between pupil premium and non-pupil premium 

learners in key stage 3.  

 

HLTA’s within bubbles have delivered maths interventions. The Maths HLTA for intervention has 

supported staff across bubbles.  

 

All Pupil Premium learners in year 8 have received Maths intervention, including Dyslexia Gold, 

group intervention and testing.  

 

Social emotional/Wellbeing;  

A soft skills audit will be carried out across the curriculum. Learner’s soft skills will be assessed and 

tracked.  

Educational visits are currently being mapped for all curriculum areas.  

Educational visits will give learners access to a range of enrichment and cultural activities.  

Club times in school will provide learners the opportunity to improve their social skills, and taking 

part in a range of enjoyable activities during club time will improve learner’s emotional wellbeing.  

Individual learners continue to be identified for targeted interventions using a range of data 

including attendance and behaviour data, CPOMS concerns and learner, parent voice. In 

addition, there are a range of whole class strategies to support learner’s emotional wellbeing, 

and to prepare them to learn. This includes Zones of Regulation, and Boxhall Profiles.  

 

Pastoral interventions are in place to support learner’s emotional wellbeing and social 

communication needs. Learners see the purpose of the intervention and have commented that 

their confidence has increased as a result, they can identify a friend and they are engaging well 

in class. Examples of interventions which are currently in place include boys’ girls and boys group 

work to support social skills, and also 1:1 session’s working on confidence and self-esteem.  

 

100% of learners identified needing emotional well-being support have all made progress, which 

has been measured using the Warwick Edinburgh Mental Wellbeing Scale (WEMWBS). 

Interventions for learners who struggled with peer relationships, have low self-esteem and lack 

resilience have all shown an improvement from their initial starting scores, measured using the 

Student Resilience Survey.  

 

https://www.wholeeducation.org/2-for-1-teaching-how-and-why/
https://www.wholeeducation.org/2-for-1-teaching-how-and-why/
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Interventions are taking place across bubbles to support learners’ social skills and emotional 

wellbeing. Learners have personalised programmes which are carried out with key staff. 

Interventions include, chat time, sensory breaks and circuits and 1:1 time with pastoral staff.  

 

All learners who engaged in the Key Stage 4 nurture interventions made progress with their Boxhall 

profile data which was carried out at the start and end of the interventions which took place. 

Learners identified needing intervention from pathway referrals have shown a huge improvement 

in behaviour and are making progress across the curriculum. Targeted Learners identified at the 

start of the year using the PASS survey have all made progress to meet the demands of the 

curriculum.  

100% of learners identified needing emotional well-being support have all made progress, which 

has been measured using the Warwick Edinburgh Mental Wellbeing Scale (WEMWBS). 

Interventions for learners who struggled with peer relationships, have low self-esteem and lack 

resilience have all shown an improvement from their initial starting scores, measured using the 

Student Resilience Survey. Targeted success in nurture interventions will continue next year with 

the school forming a partnership with Nurture International UK as part of the Oasis project. 

Working collaboratively with Nurture international UK, we will create an accurate portrait of 

children’s social, emotional, and cognitive development and apply for the whole school nurture 

approach for learning (WSNAL) award. 

 

Pastoral staff continue to liaise with the CAMHS link worker, and consultations have taken place 

to support learners and their families.  

 

Behaviour incidents have had a 51% decrease from last year and decrease of 82% from 

2018/2019. There is no significant difference in the behaviour incidents reported in learners 

identified as Pupil premium and non-pupil premium.  

 

The PASS survey (June 21) indicated that on average learners scored in the highest percentile for 

attitudes to teachers, which was a 10% increase from the previous survey completed in 

September 2020 and also confidence in learning which increased by 20%. A continued area for 

development is learner’s response to curriculum demands. The 21-22 pupil premium plan will 

reflect this, and a focus on resilience and mindset will support this. 

 

Cultural opportunities; 

 

Learners have had the opportunity to engage in a range of social experiences including INTENT 

week, where learners engaged with an online performance of Cinderella.  

 

Learners have also experienced a variety of cinema afternoons with popcorn.  

 

Learners have accessed music lessons with an individual tutor, and also some learners have 

accessed swimming lessons. 

 

 Learners have engaged with Fun Box Jo virtually, this has provided more learners with the 

opportunity to access the sessions.  

 

Learner voice indicates that; learners enjoy the sessions, they are able to dance and sing. 

Learners use sign and speech to communicate with their peers, Fun Box Jo, and staff. 

 

Travel Training;  

 

Due to COVID restrictions Independent Travel Training has not taken place.  

 

CIAEG  

 

Learners have engaged with CEIAG opportunities through the curriculum, there is no significant 

difference in progress made by pupil premium and non-pupil premium learners in work related 

subjects such as Design Technology. Learners have worked on problem solving, team work, and 

employability skills.  



 

13 

 

Virtual planning live events have given learners the opportunity to engage with a range 

employers and further education providers such as Wigan and Leigh.  

Annual reviews have also been virtual. Discussions have taken place between parents, school 

and wider professionals alongside the views of the young people to support their understanding 

of their future life.  

 

Parent and carer voice from annual reviews indicated that parents and carers feel supported. 

“I'm100% happy with school, he is like a different child. He is more confident. He comes home 

happy, and really tries for his badges. Whatever you are going it’s working.” “We can't thank you 

enough for all your support”. 

 

Strategies to support accessibility to learning  

 

All learners in Key Stage 3 have had access to OT support as part of their curriculum offer.  

 

AW has supported learners by giving strategies and advice to staff but also to parents, working 

collaboratively with home and school.  

 

Learners have had access to sensory equipment, calming bags have been available to learners 

and staff have been shown how to use these effectively.  

 

Home learning packs were sent home to support learners during lock down.  

 

Parent and carer voice indicated that they felt support by AW with sensory support. “I would like 

to thank school for the support we received, school responded with support quickly and we had 

the strategies within a few days to support learning at home.  We can't thank you enough for 

that.” 

 

CPD for staff  

Departmental specific staff received high quality training aimed at developing their subject 

knowledge from department leaders, including Pupil Premium and sensory processing. 

 

External agency CPD, including from the virtual school, and education psychology on emotion 

coaching and emotional validation, indicated that staff felt “The information was high quality 

and high value. The ‘science’ and research behind the theories and the outcomes was really 

interesting.” 

 

Five teachers are involved in a Lab classrooms programme, where they piloted teaching 

approaches from the EEF toolkit. This programme is supporting teachers to learn from research 

about which pedagogies are ‘two for one’ – i.e. approaches which develop academic 

knowledge as well as wider skills and qualities within the classroom. The teachers involved used 

an action research framework to plan, trial and evaluate the impact of the approach in their 

classroom. Examples of the projects are improvements in metacognition from peer mentoring, 

times tables and how they can be applied to other areas of maths, one teacher is researching 

the effectiveness of verbal feedback. All learners who engaged with the Lab Classroom maths 

initiative made progress as part of the TTS Rockstar’s timetables research project.  

 

The Words for All project focus is on effective vocabulary and reading enrichment interventions 

to targeted and specific groups to improve their language. Working collaboratively with Whole 

Education and Kings College London, senior leaders have to explored ideas for the DfE funded 

research project, Words for All.  The Just Reading initiative was selected as the test programme, 

where all learners have the opportunity to listen to high quality fiction texts for example, The Boy 

in the Striped Pyjamas. This is opens up a world of books, fiction and experiences to learners. Key 

staff have received CPD and support to prepare them to deliver this initiative. 

https://www.wholeeducation.org/2-for-1-teaching-how-and-why/
https://www.wholeeducation.org/2-for-1-teaching-how-and-why/
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Tutoring for learners on the GCSE 

pathway.  

SEND Recruitment.  

OT support.  Together trust.  

 

 


